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Example of Potential Construct Invalidity: Example of Potential Interpretive Invalidity:
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A test designed to measure visual A test designed to measure English language
processing (Gv) in ELs must avoid ever FoAfAGe 6DOV JAnEngsht AR T
reliance on language ability (Gc) or else but poor performance cannot be ascribed to
measurement of visual processing may a potential disability unless developmental

be confounded with language ability. differences in English have been controlled.
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Diagnostic Questiors 2 <3S &<« ifo Kok r&arS kol 2:Q& pr2NJ stekeyf OK A G 2
cultural/linguistic difference orpoassible disorder?

Compared to this group,
Chaseitods score is at the

Compared to this group, oth percentile rank

Panchitobds score ips at r%'he o

15t percentile rank. RED LINE = Distribution of scores for
\ native English student performance

>99
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-3SD -2SD -1SD X +1SD +2SD +3SD

For the purposes of determining whether a disability exists, use of a monolingual English speaking comparison
group is discriminatory and makes it appear incorrectly that both students might have some type of disability.

Diagnostic Questiors 2 -3 &<« ifo Kok r&arS Al 2:Q& pr2NJ stekey OK A G 2
cultural/linguistic difference or possible disorder?

Compared to this group, Chaseitods

Compared to this group, score is still likely to be low even if
Panchit ods s c o heisrecgiving tliinstiuction

likely to be low even if he is o
receiving L1 instruction GREEN LINE = Distribution of scores for
\ @ native Spanish student performance
i

T

>99

T T ¥ T
-3SD -2SD -1SD X +1SD +2SD +3SD

Similarly, use of a monolingual, natilEnguage speaking group remains discriminatory because neither student
is monolingual anymore (even when receiving native language instruction) and it continues to make it appear
incorrectly that both Chaseito and Panchito have some type of disability.
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Diagnostic Questiors 2 <3S &<« ifo Kok r&arS kol 2:Q& pr2NJ stekeyf OK A G 2
cultural/linguistic difference orpossible disorder?

Ch a s e scor@ Gampared to a true peer
group, his score is at the
46t percentile rank

Panc hscor® 6 s
Compared to a true
peer group, his \ @ @

~ 1 84 PURPLE = Distribution of scores for
1/: 6 _\ native English or native Spanish

score is at the 9"
percentile rank

student performance

BLUE = Distribution of scores for
ELL student performance

l |-3SID -2SD -1SD X | +1SD |+2ISD +3SD
-3SD -2SD -1SD X +1SD  +2SD +3SD
2 KSGKSN) O2yRdzOGSR (KNRdzAK wée¢lLkad¢{{ 2N GSadAayazr 2yt
making nordiscriminatory diagnostic decisions as long as there is control for developmental language differences
between English learners and English speakers and among English learners and other English learners.
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General Pattern of Bilingual Education Student Simultaneous bilingualism

2 Achievement on Standardized Tests in English ' N\

~ . 61(70)* Two-way bilingual
The AEngli $h 7o y e
onl yo L N & @wter 52(54)* Late-exit bilingual and
content ESL
L J
2 9
c T [~ 40(32)* Early-exit bilingual and
% content ESL
2 o
S5 ™
il 34(22)* Content-based ESL
o
2 o
S
O 24(11)* ESL pullout traditional
TEu J
= sS4 Sequential bilingualism
z The fiachi evgment gapbo
o t t t t t t t t t t t
K 2 4 6 8 10 12
Grade Level

*Note 1: Average performance of native-English speakers making one year's progress in each grade. Scores in parentheses are percentile ranks converted from NCEs.

Adapted from: Thomas, W. & Collier, V. (1997). Language Minority Student and Program DC: National Clearinghouse for Bilingual Education.
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For native English speakers, growth of languadated abilities are tied closely to

age because the process of learning a language begins at birth and is fostered by
formal schooling. Thus, agmsed norms effectively control for variation in
development and provide an appropriate basis for comparison. However, this is not
true for English learners who may begin learning English at various points after birth
and who may receive vastly different types of formal education from each other.

Development Varies by Exposure to English i Not relative dominance

aLd Aa dzyt Aprdde EnglisiKieatner bt tha &dyanieiediate phase of

language development is going to have the same achievement profile as the native-English

speaking classmate sitting next to her. The norms established to measure fluency, for

instance, are not able to account for theaguage development differencbetween the two

AN & I 48S02yR lylrteara 2F (GKS addzRSydQa LINRINB
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- Fisher & Frey, 2012

ProcessesandrProcedures forl Adcregsing Test<Score tvalidity

In what manner exactly, is evidence-based, nondiscriminatory assessment
conducted and to what extent is there any research to support the use of
any of the following methods as being capable of establishing sufficient test
score validity?

AModified Methods of Evaluation

AWorking around the language by modifying/altering the assessment
ANonverbal Methods of Evaluation

AAvoiding the language by evaluating areas unrelated to language
ADominant Language Evaluation

AcChoosing a language based simply on relative proficiency
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Cunrent Approaches faibtosEstablishsTestiScorel\alidity
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Assessment in U
L1: native only

Dominant

Language

Assessmenin

L2: English only

Evaluation
Issuesand
Methods

Language
Reduced
Assessment

Dominant
Language

All approaches are limited in some manner when addressing test score validity and none are sufficient to diagnosis a
disability, account for variation in bilingual development, represent a form or manner that automatically yields reliable
and valid results, and do not provide extensive data regarding cognitive and dxs®al learning and development.

The validity-of-an interpretation regarding disability
requiresan unbiased:standard for.comparison.

What ever met hod or approach may be employed in ¢
obstacle to nondiscriminatory interpretation rests on the degree to which the examiner is

able to defend claims of test score (construct and interpretive) validity that is being used to

support diagnostic conclusions. This idea is captured by and commonly referred to as a

question of:

ADI FFERENCE vs. DI SORDER?DO0

Simply absolving oneself from responsibility of establishing test score validity, for example

via wording such as, fial l scores should be inter
way provide a defensible argument regarding the validity of obtained test results and does

not permit valid diagnostic inferences or conclusions to be drawn from them.

Test score validity must be evaluated or establi
standard and the only manner in which to accomplish this task is with evidence and data.
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The CultureL anguagerinierpretive/Matrx(CliM)

Addressing test score validity for ELLs

Translation of Research into Practice

1. The use of various traditional methods for evaluating ELLs, including testing in the dominant
language, modified testing, nonverbal testing, or testing in the native language do not ensure
valid results and provide no mechanism for determining whether results are valid, let alone
what they might mean or signify.

2. The pattern of ELL test performance, when tests are administered in English, has been
Sailrot AaKSR o0& NBaSINDK FyR Aa LINBRAOGIGES FyR
language proficiency and acculturative experiences/opportunities as compared to native
English speakers.

o

3. The use of research on ELL test performance, when tests are administered in English,
provides the only current method for applying evidence to determine the extent to which
obtained results arg¢ikely valid (a minimal or only contributory influence of cultural and
linquistic factors) possibly valid(minimal or contributory influence of cultural and
linguistic factors but which requires additional evidence from native language evaluation),
or likely invalid (a primary influence of cultural and linguistic factors)

4. The principles of ELL test performance as established by research are the foundations upon
which the GLIM is based and serve as a de facto norm sample for the purposes of comparing
test results of individual ELLs to the performance of a group of average ELLs with a specific
focus on the attenuating influence of cultural and linguistic factors.

The CultureLanguage interpretive Matrix (<CIM)
GENERAL RULES AND GUIDANCE FOR EVALUATION OF TEST SCORE VALIDITY

There are two basic criteria that, when both are met, provide evidence to suggest that test performance
reflects the primary influence of cultural and linguistic factors and not actual ability, or lack thereof. These
criteria are:

1. There exists a general, overall pattern of decline in the scores from left tg
right and diagonally across the matrix where performance is highest on the |ess
linguistically demanding/culturally loaded tests (low/low cells) and
performance is lowest on the more linguistically demanding/culturally loadeg
tests (high/high cells), and;

Results are
INVALID

= only if both
conditions

2. The magnitude of the aggregate test scores across the matrix for all cells|fall are met

within or above the expected range of difference (shaded area around the line) R
RSGSNX¥AYSR (i2 6S Yz2aid NBLNBaSyidliGABS 2F (G(KS SEI
development relative to the sample on whom the test was normed.

—

When both criteria are observed, it may be concluded that the test scores are likely to have been
influenced primarily by the presence of cultural/linguistic variables and therefore are not likely to be valid
and should not be interpreted. If either criterion is not met, the results can be assumed\té i@
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Additional Issuesiin Evaluation of Test:Score Patterns

Evaluation of test score validity, particularly in cases where results are
aLl2aarocote JdrtARZe AYyOfdzZRSa O2yaAiARSNI
1. Is the Tiered graph consistent with the main Culttiranguage graph or the other

secondary (languagenly/culture-only) graphs?

2. Is there any variability in the scores that form the aggregate in a particular cell
that may be masking low performance?

R 3. Is the pattern of scores consistent with a developmental explanation of the
SEIFYAySSQa SRdzOFGA2ylf LINRBINFY YR SELISNRASYyOS

R 4. Is the pattern of scores consistent with a developmental explanation of the
SEFYAYySSQa tAy3IdzAaldAOkl OO0dzt GdzNF GAGS € Sk NYyAy3

Evaluation of results using all graphs, including secondary ones, identification
of score variability in relation to CHC domains or task characteristics, and
evaluation of educational, cultural, and linguistic developmental experiences
assists in determining the most likely cause of score patterns and overall test
score validity.
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A Best Practice Framework for. Comprehensive Evaluation of ELs

S

Pre
referral
Activities<

\

1. Assess and evaluate factors that affect opportunity to learn and age/graected development (baseline functioning)

A Include assessment of first and second language acquisition, type and length of formal schpptinmnity for learningia
systematic exposure to linguistic and acculturative experiences, parental level of education, literacy, aecbsocoiic stats.

N

Monitor and evaluate academic skills growth relative to true peers including native/heritage language-(eferral evaluatian)

A Formally monitor and systematically evaluate progress in academic skills in English (or native/heritage language, as
appropriate) usindrue peer comparisonDirectly examine the effectiveness of interventions and academic growth. Methods
include authentic and informal data (e.g., work samples, portfolios, etc.) or more formal data collected within an MTSS/Rt
framework (e.g., CBM, progress monitoring charts, standardized test data). Goal is to evaluate progress and growth, not
determine disability. )

>
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Post
referral
Testing

N
Assess and evaluate construct validity in all areas in English first (exclusion of cultural/linguistic factors)

A Evaluate in English first (when possible and appropriate) usieqeer comparisoand standards for expected performance
For formal testing, the-CIM can be used for this purpose. If all data indicate average performance, a disability is umdikely a
further evaluation unnecessary. If some data suggest performance is below true peers, continue evaluation.

4. Reassess and revaluate construct validity in areas of poor performance in the native language (ctivggiistic evidence)
A If performance in some areas evaluated in English is lower than expected compared to true@ssesshe same areas in

the native/heritage language (when possible and appropriate) to support them as areas of true weakness.

Decision
Making

o

Crossvalidate all data with contextual factors and preeferral information (ecological validity for disability)

A Use all other case data and information to serve as the context by which to evaluate the L1 and L2 data art@psiceal
validity for any conclusions that have been made.

Addresses
concerns
regarding

fairness and
equity in the
assessment

rocess
m%

Addresses
possible
bias in use
of test
scores

-



Practical‘Considerations for/Addressing:Test
Score Validity in- Evaluation‘of ELs

1. The usual purpose of testing is to identify deficits in ability (i.e., low scores)
2. Validity is more of a concern for low scores than average/higher scores because:

A Test performances in the average range are NOT likely a chance finding and strongly suggests
average ability (i.e., no deficits in ability)

A Test performances that are below average MAY be a chance finding because of experiential or
developmental differences and thus do not automatically confirm below average ability (i.e.,
possible deficits in ability)

3. Therefore, testing in one language only (English or native language) means that:

Alt can be determined that a student DOES NOT have a disability (i.e., if all scores are average or
higher, they are very likely to be valid)

Alt CANNOT be determined if the student has a disability (i.e., low scores must be validated as true
indicators of deficit ability)

4. Testing in both languages (English and native language) is necessary to determine disability

A Testing requires confirmation that deficits are not language-specific and exist in both languages
(although low performance in both can result from other factors)

5. All low test scores, whether in English or the native language, must be validated

A Low scores from testing in English can be validated via research underlying the C-LIM
A Low scores from testing in the native language cannot be validated with research

Translating-Researchinto-Rractice

Evaluation Norm sample Measuresa trequire Adnerestothe  Substantial Sufficient to Accounts for  Mostlikely to Provides

| ssuesan d representativeof  wider rangeof thoee:vnaoluzg:j(lge @ S & (i Qé&researchbase on identify or variation in yield reliable and  extensive data
bilingual schootrelated be bilingual standardized bilingual diagnosis bilingual v_alld davq and regarding

M eth OdS development abilities protocol performance disability

Modified or
Altered
Assessment

Reduced
language l '

U

Assessment

Dominant
Monolingual
Assessment in
L1: native only

< C <
< < C
C C C
C C C
C C C
C C C C

V
V
U

Dominant
Monolingual

Assessmenin V U U U
L2: English only

@,v\v VMV V V V

Multilingual Assessment combined with the C-LIM resolves all validity issues,
and by applying research on EL test performance, they can be used to define

<
<
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and establish a ftrue pee-basedevaldatonsence group for
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X-BASS v2.3 New Features: PSW Quick Analysis

Start/Data Record Management

Release: 2.3

T T e )
To SET or change user mode for X-BASS, use the buttons to the right. Beginner Mode displays additional guidance and assistance in using the User Mage i
program. Intermediate mode displays typical informational and confirmational messages. Advanced mode suppresses all except critical messages. Otegimner O Iniermedate @ Advanced
QUICK START: 1. ENTER NAME (if new case) 2, ENTER DATES/GRADE 3. CREATE NEW DATA RECORD
*Name of Examinee: *bate of Evaluation: ||| NN o~
Name of Evaluator: “oate of sirer: || I -~
e “Examinee’s Grade: _ PN  C'cck box if cxamince is an English learner (1) [

“required “required NO ACTIVE DATA RECORD

To OPEN and activate a saved record from the database. select it from the dropdown menu on the right. Data records are listed in i OPEN SAVED DATA RECORD
order by frst name. Once selected.aldata associated wilh the record will be popuiated I the appropiate locations. Cilck the Index button atthe | o
upper right comer of this tab to begin reviewing and updating the saved data. The program can store and retrieve data for up to 500 cases

To SAVE or update the current data record, click the blue "Save Current Record” button and continue working. Frequent saves are recommended.
The PSW Quick Analysis provides a streamlined way to w row ik s |

evaluate SLD using only 8 scores (7 cognitive and 1
academic). Although the analysis is exactly the Same as s v e o seson
in the full PSW Analyzer, this option provides a simpler et mst e ooy

interface with minimal results that may be easier to
present and explain to others. It is safe enough for e s s
beginners but useful for advanced users too. SAUTION: Make sur tis s what you

To CHECK for updates to X-BASS, click the "Check for Updates” button. Note: an internet connection is required to determine if an update is available Check for Updates

X-BASS v2.3 New Features: PSW Quick Analysis

e PSW Quick Analysis - Data Entry @
| l Release: 2.3 m

PSW-Quick Analysis Is intended for advanced and experienced users only. The purpose is to provide a quick overview of test data relative to SLD within a PSW model
(DD/C) prior ta engaging in any composit relative ta and theoretical issues. Althaugh the principles by which this analysis is
conducted are identical to what would appear within the full evaluation in the PSW Analyzer, this method does not provide a complete, thorough, or detailed explanation
of test score data and SHOULD NOT be used by itself to establish the presence of SLD. As this method does not evaluate cohesion or assess follow up, use of PSW - Quick
Analysis should be viewed only as a evaluation which be evidence including a full analysis via the PSW Analyzer.

After entering the required data in the cognitive and academic sections below, click the vellow buttan to the right to view results of PSW Quick Analysis.

EXAMINEE'S GRADE (select from drop down menu) 1S EXAMINEE AN ENGLISH LEARNER? (select from drop down menu)
(required, unless entered on Start tab)

(default = "No") J View PSW.QA Results |

COGNITIVE PROCESSING DOMAINS - enter at least one scors in EACH cognitive domain and indicate them as S or W, The PSW QU|ck Ana|y5|s |S

CRYSTALLIZED INTELLIGENCE (Gc) FLUID REASONING (Gr)

Oormth__Cyvaten st G ideal for new users and offers a
o O o Gres simplified interface and results

LONG.TERM STORAGE AND RETRIEVAL (Glr) SHORT.TERM MEMORY (Gsm ) . .
Qunegh S wasiras Crmonath (o vasbness Output for easy |nterpretat|0n.
[T O t— Crmnggh  Covashnass

VISUAL PROCESSING (Gv) AUDITORY PROCESSING (Ga)
[Sr S — gt Cvmsbomm
Cratrangth (7 weakness Crongth  Cvmskness

EROCESINCIS e OTHER COGNITIVE PROCESS - optional é Other cognitive processes may
Cmrngh (G wasknaes [S T —— .
Frp B S - also be entered for analysis.

ACADEMIC SKILLS DOMAINS - enter at least ONE score which can appear in any domain and indicate it as § or W and as composite or subtest

BASIC READING SKILLS (BRS) READING COMPREHENSION (RDC)
Cstrangth, O “ C compesibe ¢ subtest. 2 rength ) vraskness. Ccompesite (7 subtast
Csrsoth « | Coomposte € aubtest Costrangth— Cueaboess || Ccomposte () sublast
Csrvosth Cloomposte ¢ sublast Costrangth Cweaboess || Ccomposte () sublast

READING FLUENCY (RDF) WRITTEN EXPRESSION (WE)
Carengh  Cwekness || Ceomposite €l aubtest Carengh  Clusbomss || Chcomposite (3 btmst
Carengh Cweskness || Cleomposi € aubtest Carengh  Clwsbomss || Clcomposite (3 btmst
Coatrength  (weskness Ccomposite £ wubtest (% strength (% wenknass Ccomposite () mblmet



X-BASS v2.3 New Features: PSW Quick Analysis

ACADEMIC SKILLS DOMAINS - enter at least ONE score which can appear in any domain and indicate it as § or W and as composite or subtest.

BASIC READING SKILLS (BRS) READING COMPREHENSION (RDC)

Omength O waakness @ @ Omength  Oweskness || Gcompostte O subtest

Only one score each Ot Ovatrs | Orente O [ Jow  Omm | Comn Owim

of the seven Oangh  Ovaskness || O composite O subest Omengh  Oweslness | Creomste O sutest
cognitive areas and  rerow rLuency or) WRITTEN EXPRESSION (WE)

) f Oorength O weakness Qeawgeae O siblest Costrength ) weskness O composite € subtest

one score In any o Ownah  Oweskness || O comgoste O st Owenah  Owesoes | Coomposte O sttt

the academic areas O Owetows || Oomoste Ottt Gt Gwesms || Guarpase Ot
(8 Scores total) is MATH CALCULATION (MC) MATH PROBLEM SOLVING (MPS)

. > atrength: 3 weakness O composite O subtest (O strength O weskness © composite © subtest

SUHICIe nt tO con d UCt BT O composte (O subtest | Ostrength O weakness O compodte () subtest

PSW Quick Analysis. [ [Cwwms G || Qcmpome Ot [ [Cwemn  Cvewoms || Gorate  Oubtm
ORAL EXPRESSION (OE) LISTENING COMPREHENSION (LC)

Orstrength € weakness O composita ) subtast ) strength O wasknass Crcomposita O subtest

| o strength. € weakness O composite O subtest O strength O weskness. O compsite O subtest

| Oaength O weakness O composite ) subtest ) swength © weakness O composite (0 subtest

OTHER/NEUROPSYCH PROCESSING DOMAINS - scores are optional in this section, however, areas of weakness are used in PSW analysis.
PSW Quick Ana|ysis LEARNING EFFICIENCY (GI) ORTHOGRAPHIC PROCESSING (OP)
) o Orstrength (3 weakness O strength ) weakness
can include fptiher cue T rcr——
cogni t 1V erBrenBubhe o) COGNITIVE EFFICIENCY (CE)

neuropsych Srh @i EI Qurwah  Ovedoss
. . O atrength 3 weakness O strength ) weakness
processing domains.

Clear ALL Clear ALL /W P e
PSW-QA Data Selections

X-BASS v2.3 New Features: PSW Quick Analysis
@ PSW Quick Analyses: DD/C Model @

Release: 2.3
Back to PSW-QA Data Entry l
Grade:4  (Examinee is an EL)
See Results in PSW Analyzer

Evaluation of DD/C-PSW Criteria
1. Overall Ability? mET
2. Cognitive Weakness?  MET

4. Domain Specific? mET

3. Academic Weakness?  MET
5. Unexpected Undrach?  MET
6. Apt-Ach Consistency?  MET

The simplified presentation is easier to
comprehend and suitable for printing
and inclusion in written reports.

1. Overall Ability

Supporting Academic Strengths

4. Domain specific
weakness?

5. Unexpected
underachievement?

In general, PSW analysis indicates that SLD is
very likely represented in this case. All criteria
necessary for identifying SLD within the DDIC
model have been met, including overall average
general ability, cognitive weaknesses that are
domain specific, unexpected underachievement,
and an aptitude-achievement consistency.

Yes, domain specific Yes, unexpected underachievement

2. Cognitive Weakness 3. Academic Weakness

- 5
Inhibiting Cognitive Composite (ICC) - 74 4

Reading (RDQ) Score 1-76

6. Below average aptitude-
achievement consistency?

Yes, consistent

Return to Top Print PSW-0A Results Save PSW-QA Results

12/2/2019
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X-BASS v2.3 New Features: Two-way PSW data/results transfer

PSW Quick Analyses: DD/C Model : :
© S e If you use the PSW Analyzer first, you can click

the yellow button and have the results transferred
to and displayed in the PSW Quick Analyzer.

| ! e . = [ P s
Dual-Discrepancy/Consistency Mode)

This action will attempt to transfer the data entered in the ° P V/ \ ml

Do PSW-QA to the PSW Analyzer to provide a comprehensive and [ | e PSW Analyses for SLD w...:s e

w detailed evaluation of SLD. If you do not see all results jent?
Mame: Scores o Testing age: 8 years 0 monthiy) Grade: 3 Oate: 2/1/2018

T R I e e N o o ol
w5 '

| displayed in the PSW Analyzer, check for any required data
| that may be missing.

2. cdenit oK

Are weaknesses domain specific?
e, 1 e preditor, f the ternce
e coprrne

6. Below average aptitude-
achievement consistency?

Dfereece

PSW Analyzer to the PSW-Quick Analysis tab to provide a
simplified view regarding evaluation of SLD. If you do not see
all results displayed in the PSW-QA, check for any required

If you use the PSW-QA first, you can click the P data that may be missing.

o This action will attempt to transfer the data entered in the

/ ane et
e

brown button and have the results transferred [
to and displayed in the full PSW Analyzer.

AVERAGE aptitude.

POSSIBLY, USE CLINICAL JUDGMENT

X-BASS v2.3 New Features: Test List-QR has new tests/batteries and auto display of subtests

‘Subtests on Test of Auditory Processing Skills-3 (TAPS-1)

t of Subtests in Selected Battery

1 TAPS-4 Auditory Comprehension (Ge:LS:C)

2 TAPS 4 Auditory Figure-Ground (Ga:UR)

3 TAPS-4 Number Memory Forward (GsmiMS)
4 TAPS-4 Number Memory Reversed [Gsm:w)
5 TAPS-4 Phonological Blending (Ga:PC)

6 TAPS.4 Phonological Deletion (Ga:PC)

7 TAPS-4 Frocessing Oral Directions (Ge:LSLC)
B TAPS-4 Sentence Memory (Gsm:MS)

9 TAPS-4 Syllabic Blending (Ga:PC)

10 TAPS-4 Word (Pair} Discrimination (Ga:PC)
11 TAPS-4 Word Memory (Gsm:MS)

Test of Auditory Processing skills-a (TAPS-3)

List of Test/Battery Names i \ TASS

1 Academic Achievement Battery [AAB)
2 Auditory Processing Abilities Test [APAT)
3 Auditory Phoneme Sequencing Test (APST)
4 Auditory Skills Assessment (ASA)

5 Bateria lll Woodcock-Munoz: Aprovechsmiento (Bateria Il ACH)
6 Bateria lll Waodcack-Munaz: Cognitiva (Bateria Il COG)

7 Bracken Basic Concept Scales-3:R (BBCS-3:R]

8 Bracken Basic Concept Scales-Expressive (BBCS-E)

9 Beery VMI Test of Visusl Perception (Besry VMI)

10 Beery VM1 Test of Visual-Motor Integration (Beary VMI]

11 Bracken School Readiness Assessment-3 (BSRA-3)

12 Bilingual Verbal Ability Test-NU (BVAT-NU)

13 Cognitive Assessment System- Secand Edition (CAS2)

14 Comprehensive Assessment af Spoken Language - 2 (CASL-2)
15 Clinical Evaluation of Language Fundamentals-4 (CELF-4)

160 ion of Language 5 (CELF-5)

17 Clinical Evaluation of Language Fundamentals-Preschoal.2 (CELE-Pre2)

18 Child and Adolescent Memary Prafile (ChAMP)

19 Comprahensive Mathematical Abilities Test [CMAT)

20 Comprehensive Receptive and Expressive Vocabulary Test-2 (CREVT-2)
21 Comprahansive Receptive and Exprassive Vocabulary Test-3 (CREVT.3)
22 Comprehensive Trail Making Test [CTMT}

[« Test of Nonverbal Intelli 2 (CTONI-2) .
e e of g Pocesing 2 CT0%2 Updated the Test Database with
25 Califoria Verbal Learning Test-3 (CVLT-3) - .
e e several new tests including: APST,

e CVLT-3, DTLA-5, EFT-E:NU, EVT-
29 Diagnostic Evaluation of Language Variation-NR (DELV-NR) 3, M FVPT'4, PPVT'S, PAT_2 : N U ,

30 Delis-Kaplan Executive Function System [D-KEFS)

31 Detroit Test of Leaming Abilties-S (DTLA-5) TAPS-4, TVPS-4, TOLDP-S, TNL-

32 Developmental Test of Visual Perception-3 (OTVP-3]

i e s oA 2, WORD-3:E, YCAT-2, WISC-V

34 Dean-Woodcack Neuropsychalogical Battery (DWNB)

35 Executive Functions Test-Elementary: Normative Update (EFT-E:NU) SpanISh, and WRAT'S. There are

36 Enpressive One-Word Picture Vocabulary Test-4 (EOWPVT-4]

e now 148 tests/batteries and 1,175

38 Expressive Vocabulary Test-2 (EVT-2)

35 Expressiue Vocabulary Test3 (EVT-1) subtests classified in X-BASS.

40 Feifer Assessment of Math (FAM)

11
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X-BASS v2.3 New Features: Auto loading of subtests from Test List-QR to XBA Analyzer

% Q Test List - Quick Refere_m:s e —
=m0 .

XBA and Test Composite Analyzer

In addition, the

e T
o A A it sk ki o e, JRap—— e 3 e 1508
[ et e ] ot e e 4 N O I i T el

List of Test/Battery Names in X-BASS List of Subtests in Selected Br ary I, ] = il [REUELAON ) o oo
T Academic Achievemen Battery [AAS] T TAPS.& Auditory Comprehension {GASLC] r Soue | Anabiees Feere
2 Ruory Procasing Al Test(APAT) 2 TAPS 4 Aoy Fgure-Ground (GaUR} T A e N T
3 Audnory Phomame Sequensing Tost (9ST) 3 TAPSA turmber Moy Forwnd (GunMS) T =T | T
& Rudiory St At (ASA) & TAPS- Mo Memory Revesed (GamAW] T T
5 Btera I Woodcc Munae Arovechamients (Baers I ACH) 5 TAPS.4 Phenolica Blending (GPC) — A
6 Bataa I Woodcoek Munac Cogte {Baterta 11COG) 6 TAPS A Phenological Dlation G — T == FoE
7 TAPS4 Processig Oral Dicctom (GeASA€)
K TAPS-8 St Memory (GmehS)
i BT T e
[ oo | [t o oo, |t o e |
11 TAPS-4 Word Mamory (Gren) .

VAL (6]
e e .o i e o

LONGTERM STORMGE AND RETRE) [ e o]
et -

This button will automatically send the
selected/listed subtests over to their
respective domains in the XBA Analyzer
according to their primary CHC broad
ability classifications.

IR —— | ]
. | e

Scare contiguratun and irerpretason:

MIDITORY PROCESSIMG (G2}
e i s .

Tars
TAT4 Sl nbic Bercing e 701

Prosicgic

X-BASS v2.3 New Features: Enhanced Cohesion Statements
N T R T T T ) ) o )

Cluster Name (Criteria for Cohesion: Is variability...

(check box for customized graph) Enter Y
scores
Subtest Name l

ComprehensionKnowledge (Gc)

Follow up Recommendatons

or jal? infrequent or ?

Do the results suggest a need for follow up?

13 Yes Yes Yes, recommended for lowest score
6 m] NOT COHESIVE Gc=83

50 [ Thedifferance between the scores that comprise the composite is significant Because one score in the compos! dicative of average or better
and occurs in less than 10% of the general population which makes it performance and the other score is indicative of a deficit, follow up on the
[ relstively uncommon. The composite is, therefore, not cohesive meaning that lower score is considered necessary to determine if it is an accurate and
itis not likelyto be & good summary of the theoretically related al valid representation of ability

was intended to represent, R
Former brief cohesion statements.

Oral Vocabulary (VL)
General Information (K0)

Picture Vacabulary (from OL battery) (VL)

Cluster Name ot - Criteria for Cohesion: Is variability... Follow up Recommendatons
(check Box for integrated graph) nter LT Trensiee
scores scores ignificant o ial2 i or 2 Do the results suggest a need for follow up?
Subtest Name

Comprehension-Knowledge (Ge)

Yes Yes Yes, recommended for lowest score
] NOT COHESIVE Ge =83

[] TheWlIVCOG Comprehension-knowledge (G is primarily a measure of Because one score in the composit tive of average o better

Comprehension and Knowledge. Gc refers to an individual's knowledge base  performance and the other score is in of a deficit, follow up on the
[ tergeneral fund of information) that develops as a result of exposure to lower score is considered necessary to determine if it is an accurate and

Ianguage, culture, general life experiences, and formal schooling. The valid representation of ability.

difference between the scores that comprise the W) IV 0OG Comprehension-

Knowledge (Ge) is statistically significant and a difference of this size occurs.

in less than 10% of the general population which means the difference is

relatively uncommon. This means that although the composite is likely

ically sound estimate of C: ion and Knowledge, it may

not be a good clinical summary because it may obscure an important and

meaningful difference within this domain, which often occurs when one score.

is below average and the other score is at |sast average relative to most

people. The individual's score on the WJ IV COG Comprehension-knowledge

(Ge) of B3 (78 - 88) is classified as Below Average/Normative Weakness and is

ranked at the 13th percentile, indicating performance as good as or better

than 13% of same age peers from the general papulation New enhanced cohesion statements on
all cognitive test tabs, not just WISC-V.

Oral Vocabulary (VL)
General Information (K0)

Picture Vocabulary (from OL battery) (VL)
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X-B/ASS S2.3wi2w 3

XBA Analyzer

EXECUTIVE FUNCTIONS (EF) Sl Converted  Gomposite
(check these boxes to select score for integrated groph) lo Standard Score
¥ Score  Analyses
Executive Functions (EF) O] ss
Pt 93 99 8
NEPSY-2 Attention 99 B8
Conners O] 78 A
Brief O 78 A
L—— compa
4-subtest test composite: NOT COHE SIVE - Use XBA composites S5: 74

e
Ga to Test List Classifications Transfer Comp{s) to Data Organizer

Score configuration and interpretation:

the highest and lowest. s greater than 1 and 1/3 0, the test
composite is not considered cohesive, indicating that a single score based on all four values is unlikely to
provide @ good summary of the ability it is intended to represent. Instead, the two lowest scores form one
cohesive XBA composite (Comp A y i the form
another cohesive XBA composite (Comp B) that may be interpreted meaningfully.

Because the

Data Organizer

Nees WoelFceaald/ruorlie=s

12/2/2019

Serlalelevt @bhie / modi f i

PSW-A Data Summary

Areas of strength below Deficits indicated below

s the by d ifi
e OTHER ABILITY/PROCESSING DOMAINS SCORE | ooy teused s shecte
general ability. the DD/C.
Executive Functions (EF) Comp A 74
EF w EF
Executive Functions (EF) Comp B 99

PSW Analyzer
T ) T T B Bt B o T
T "

Selecting the name of an other ability
domain from the drop down menu will carry
the domain name over to all other functions
associated with the PSW Analyzer to allow

EXECUTIVE FUNCTIONS (EF)

Indicate which composite(s) you wish to use for PSW analyses. NO more than two scoras can be selected for this domain.

[ Georscores |
comon T
o [~ cearseores |

Executive Functions (EF) 74 Comp A

Executive Functions (EF) 99

Strength & Weakness Indic

EXECUTIVE FUNCTIONS (EF)
Executive Functions (EF) Comp A | 74 O strength @ weakness
Executive Functions (EF) CompB | 99 @ strength ) weakness

(o) it to be used for SLD identification just as
— with any other ability domain.

Basa rate vaue 5ot 2 10%

Execute Funtions £ Conp A- T4

actus

Predeted iy

15 there a BELOW AVERAGE aptitude-achievament consistency?

X-BASS v2.3 New Features: Separation of Glr into Gl and Gr

Enter

Clear Data

LEARNING EFFICIENCY (GI)
Boxes to

Kaplan Baycrest Neurocognitive Assessment | 100
APAT Content Memory Delayed (G1rMM) O] s 95 B
APAT Content Memory Immediate (GIr:MM) O] 10 100 B
Bateria |11 ACH Rememoracion de cuentos (GIr:vM) =] E 65 A
Bateria |11 COG Memoria Deferida-Aprendizaje (GIr-MA) O] 4 70 A
—— compa [Jcomps [J
4-subtest test composite: NOT COHESIVE - Use XBA composites S5 61 97

Reset Score Configuration Evaluate Score Configuration PR: 0.5th 42nd
Go to LE Test List Classifications Transfer Comp(s) to Data Organizer

Score configuration and interpretation:

Because the difference between the highest and lowest scores entered is greater than 1 and 1/3 5D, the test
composite is not considered cohesive, indicating that.a single score based on all four values is unlikely to
provide a good summary of the ability it is intended to represent. Instead, the two lowest scores form one
eohesive XBA composite (Comp A) that may be interpreted meaningfully and the two highest scores also form
another cohesive XBA composite (Comp 8) that may be interpreted meaningfully.

Enter

Clear Data

RErRlEanMFLLEMC\' (Gr) ccores e
; [Y""8 Standard =~ Score

Score  Analyses

Kaplan Baycrest Neurocognitive Assessment O| 8s

WRMT-3 Rapid Automatic Naming (GIr:NA) [m] 7 85 B

CTOPP-2 Rapid Digit Naming (GIr:NA) [m] 8 90 B

CTOPP-2 Rapid Letter Naming (GIr:NA) [m] 2 60 A

CTOPP-2 Rapid Object Naming (GIr:NA)J [m] 3 65 A
L—— compA [JcompB []

4-subtest test composite: NOT COHESIVE - Use XBA composites §5: 55 85

Reset Score Configuration Evoluate Score Configuration PR: 0.1st 16th
Go to RF Test List Classifications Transfer Comp{s) to Data Organizer

Score configuration and interpretation:

Because the dfference between the highest and lowest scores entered is greater than 1 and 1/3 D, the test
composite is not considered cohesive, indicating that a single score based on all four values is unlikely to
provide @ good summary of the ability it is intended to represent. Instead, the two lowest scores form one
cohesive XBA composite (Comp A) that may be interpreted meaningfully and the two highest scores also form
another cohesive XBA composite (Comp B) that may be interpreted meaningfully.

LONG-TERM STORAGE AND RETRIEVAL (Gir)

Indicate which composite(s) you wish to use for PSW analyses. No more than two scores can be selected for this domain

55 @ comon [N
O

Learning Efficiency (GI) 61 Comp A

Retrieval Fluency (Gr)

Gl (learning efficiency) and Gr (retrieval fluency)
scores can be transferred to either the Gl and Gr
domains in the fAneuropsych/ «
or into the broad GIr domain, or both.

LEARNING EFFICIENCY (GI)

Indicate which composite(s) you wish to use for PSW analyses. No more than two scores can be selected for this domain.

[ Cearscores |
o7 @ comes AN
u ™ Gearscores |

Learning Efficiency (GI) 61 [0 compa

Learning Efficiency (Gl)

RETRIEVAL FLUENCY (Gr)

Indicate which composite(s) you wish to use for PSW analyses. No more than two scores can be selected for this domain.

85 Comp B Ck-nrzz
O [ cieorscore3 |

Retrieval Fluency (Gr) 55 [ compa

Retrieval Fluency (Gr)

13



12/2/2019

X-BASS v2.3 New Features: Exclusionary Factors Form Tab

Exclusionary Factors
s 23

is After any
and Ce Factors for SLD Identification
T Fansgan
f factors, other in
to), vision/ hearing?, or motor disabiliies, intellectual
y tural and
; (0.8, limited roficlens opportunity
These t 8nd teacher
v. prior
evaluations, sychiatrist
student. ¥
However, le out these a3 being the

Vision (Check All that

03 Vision test recent (within 1 year) O History of visual disorder
3 Vision test recent (> 1 year) O Diagnosed visual disorder/disturbance

0 Passed Specity

OFailed O Vision difficulties suspected or observed
E— e kg o o
Additional Notes: during vual tasks such asreading. computers)
‘Mearing (Check All that Apply:

0 Hearing test recent {within 1 year) 0 History of auditory disorder/disturbance

0 Hearing test outdated (> 1 year) 0 Disgnosed auditory disordes/disturbance
Opassed specty:

DFalled 0 Hearing difficulties suggested in the referral

O Uses Hearing Alds {ea. ot reqvests o repetion o sy

misarticulsted words, sttempts to sel-
accommodste by moving closer ta sound source, obvious
attempts to speech read)

Motor (Check All that :
O Fine Motor Delay/Difficulty Q1 History of motor disorder

X-BASS v2.3 New Features: Cognitive-Achievement Relations Tab

m° Cognitive-Achievement Relatloni__ . =
=== e s QD

‘Several crtical and S4bCOMCA STUCHrES e froquently Inpicated,  PRORIOGICal aarene s — prmary COgnve comrete; the
temporal cbes, e

Word Rvading
Accoracy. cerebetm e 3. Ecket et al, 2003) More recent werk agpews 1o Lyster, & e,
2013} word
Paganicolacy, & Deren, 2004 Richion e a. 2003, Rchan, 2012).
ol Wi fegard o phonsiogcal deficts (Sheie e at, 2915) recogaiion skl (Schatschneder, Feches,Francs, Carion, &

2005 Certany, there s ‘Onme.

2001} Recenty,

3,4,6, Thompsoe, DeTharme, & Schatschneider, 2006).
11,15, and 18, wth one of the most cammcely deatifed geneic ocus

ReadgRate  resdng
or Fluency movement and snestin (Jones, Ashby, & Brangan, 213) Furber, _the best presctorsof reading fuency (Georpiu et o 2108, Tam eal,
2008
212
Canen, 2011 “exoate
reoe funcaons (Le. response mhbeos, set snfing), kxcal retreval and
2012, processing speed (Mol Gabel & Snowkeg, 2015).
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X-BASS v2.3 New Features: Manifestations of Cognltlve Weaknesses Tab
_° Manifestations of Cognitive Weaknesses
i _— . Hanagan, 5.0, Ortiz. p

Conyright © 2013 Samul O Otz Do P Flanagan & Viscen . Aons. A8 Nights

Nome:_Scores for Testing Grode: 3 Dote: 2/1/2018

Manifestations of Cognitive Weaknesses*
wse specificabitty domain: [romsmmies 5 [ i ]

Manifestations of a Fluid Reasoning (Gf) Deficit

R o L ‘General Manitestations of the Speiic Manitestations of e
B P T | st s b S This new tab contains a table that

iReasoning « Abstracting main idea(s)

e v sty s | provides a definition of
et oo S Ll o NN academically-related cognitive
B i el SRR abilities as well as their general
RO o and specific manifestations in

| cononrngand constng dns terms of academic functioning and
skills acquisition. The table can be

« Fluid reasaning
concest formation,
st

e == | quickly navigated by selecting the
B — cognitive domain from the drop
(G) ::rds general information) that are valued by one’s| Vocabulary acquisition down menu at the top_

« Developed through language e
fo

emal I learning
experiences
« Understanding math concepts and the “vocabulary
of matn
« Using prior knowledge to support writing Difficulties:
ich a person has learned learning G

ige and mastered skills to
vl

« inappropriate word usage

Language Difficultis:
« Understand mm lessons
 Expressive language - “poverty of thought”

ication Ability, and Grammatical

X-BASS v2.3 New Features: Minimizing Effects of Cognitive Weaknesses Tab
el

e MlnlmlzmgEffectsofCognltweWeaknesses e —
= Fanac. 0.0 0.0 s st Drs ﬁ m

Copyeight © 201 Sarmued 0. Onie, Dawn P. lhue-lvham(.NhuMlnnm

e S o et oote 7172018
-mm-mﬁﬁ-ﬂ
Minimizing the Effects of Cognitive Weaknesses*

Use the drop dawn menu to select and scroll to @ specific ability domain: [ Memay Capriy Ganitom) |+

Learning

Emironmental strategies

7| Proliiem soiving charts (hanging or taped to
reasoning process (think slouds) [for car

This new tab contains a table that

G

ally ffer Gaided ractice (¢, | Guided 1sts for Imalementing procedures, |Procedural Charts/lists (hanging or taped To [Use tools Hhat el them categariaes oBjects provides information regarding

guided questions 1ist) to promote formulae desk) |and concepts 1o assistin drawing Conclusions
internalization of procedures or |fe.&. graphic arganizers, concept maps) 5 = -
oo _ - instructional, environmental, and

( e oo other strategies for minimizing the
- effects of cognitive weaknesses
which may be helpful in
determining appropriate avenues
for intervention. The table can be
quickly navigated by selecting the
cognitive domain from the drop
down menu at the top.

Text features (boldiace, ialics)

e =iy |Graphic arganizers that allow for  visual
. concepts rarme v, dferer] | deicion of eltiohisbeween s amorg

st ansogies s, meaphars, _[Nianpuativs o demorsrate elaiorahios
jana (e.2. partto whole relationships)

Learning. i ofac ion Knowledge (6¢) Deficit
I_ crvironmental stustegies
e Word-o-The Doy Calendar [V KWL siategy e neresss backeround
———
aries mallacle Word Wialls [Use context when reading ta asceriain meaning

12/2/2019
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X-BASS v2.3 New Features: Graphing of the FCC on the g-Value Tab

Setecng PSW Scares

PSW-A g-Value Summary

Release: 23

Name: Scores for Testing Grade: 3 Age: ayears omonthis Date: 24172018

Analysis and Interpretation of g -Value
arsene

70 NEFe. VEETS 878 SOVISED 10 TE7ET 1D UNE V-1 NGTES 18D 11 A-0iaa 814 10 U8 reevant

n prror 1805, 8.9

et in Exentios i Etion for 2 g and proper use and jon ofthe -
he e brond CH abl e cvalisio o b isengih for the vl using thefalliog scale
[E e vy e L T e L |

Av rall ability is in to low c

How likely is it that the individual's pattern of strengths indicates at least average overall cognitive ability?
INCONCLUSIVE Afthough the evaluator ioentified 3 sullcient number of aress a5 COBNIIVE Strenghs 1o Benerate 3 -Value that SUEBESts st esst avergs averall
ability, the aggregate of thase strengths produced an FCC thatis < 35. Therefore, the indivitual does ot meetthe eriterian of at least average ovesall abiliy,
Which is 8 necessary criterion in the DDJC model rendering it Inconclusrve. I s crterion s not sgecifically required by lacal procedures and policies, the

results of the PSW analysis may be used. Hewever, it should be noted that evalustion snd determination of 540 in = cutzide the par
the D/E made. g ot

T - represents o many

n The Cagniiee
e FEC indicates the for the purpose o calouistg g
aEniTue of hese strengihs. v o

Cor on
the purpase of cakulating the ¢ Vaiue and FCC and which

colectively regeesans general abily wichin the ODJC mode,

T VBt S ITETEFELEA SCCORTING 10 The FHeinood ThAT an

Counive mestness in
¥ eareiita the FCC and evaiusted for

S e ) wthspecific arcas ofacedemic weakness.
s¥alue - 0.62

55 faciitating Cogniive Compasite (fcc) 10 S5 inhibiting Cognitive Composite {cc}
140 %0 140
= am 2o |
@ T am =

| % 0 1
w0 1 . 1
| = ST « Lot "
® as =
o LE] » L

s
@ s © I
P ©
@ . o o1 o . .
o G em e & | om o i &

“imtcates 5 OFC aam e i amarnes “Insester O somain e i comprins o bk
20 & tvengen nd wasknars. g 003 weatness.

O =ammermrnrn== ©)

Saw maicotor

To assist in determining the
criterion for overall average
general ability, the g-Value tab
now provides a graph of the
FCC or ACC value in a way that
permits consideration in a side-
by-side manner with the g-Value.
This is especially useful in cases
where the g-Value is good but
the FCC may be less than 85 or
conversely, when the FCC is
lower than .51 but the FCC is
greater than 85.

X-BASS v2.3 New Features: Display of Full PSW Results in All Cases

Name: Scores for Testing Age: 8 years 0 month(s)

Dual-Discrepancy/Consistency Model:
PSW Analyses for SLD reee:2s

—

Grade: 3 Date: 2/1/2018

In previous versions, no ]
PSW results were

Cognitiva Strengths

The value here is either the Faciltating
Cognitive Composite (FCC) or 8 user-entered
‘Alternative Cognitive Composite (ACC).

Click 1o re-display message regarding
Display Resu J resuits of the current PSW anaiysi

12/2/2019

Chck to transter the scores and dta
orer 1o the PSW Quick Analysts tab.

displayed if the g-Value
was below .51 (except
when Gf and Gc were
indicated as the only two
strengths). Now, the PSW
results are displayed
regardless of the g-Value
as a way of helping
practitioners determine
where problems in PSW
analyses exist.

Supporting Academic Strangths
Aress kated in the drop down menu above have been
identified a5 academic strengths fo the individual

Are weaknesses domain specific?
Using the FCC a5 the predictor, f the difference

Is underachievement unexpected?
Using the FCC as the predictor, if the difference
between Actual and Predicted specific academic
performance equals or exceeds the Critical Value, then
the size of the difference is unusualy large and
Infrequent and underachievement is unexpected

between Actusl and Predicted specific cognitive
performance equals or exceeds the Critical Value,

then the size of the difference is unusually large and
Infrequent and the weakness Is domain specific.

Difarence Citical Value Offorence Critcal Value

1219 ' 1287 2320 | 16.71 I

( No, not domain specific ) b ety resen! [ ¥ d underachi ]
, not domain speci es, unexpected underachievement

Base rae value sel at 10%

Base rate value sol at 10%

“in these boxes indicates that the difference between the

Cognitive Composite (FCC or alternative) and the Actus

or the Actual academic weakness score is statistically Academic Weakness

The first weakness in the st i selected by

default. You may select 3 diferent area of

academic weakness from the drop down menu
for analysis

Cognitive Weakness

¥ calculated, the inhibiting Cognitive Composite N

1CC) i selected below by default, You may select a

different area of cognitive wealness from the 6rop
down mend for analysis

95% level of probablity (one-ta mes the
cognitie/scademic weskness s < cognitive sggregate).

. 4

8oth Strength of
Wesknesses? Relstionship

| YES I HIGH l

Is there a BELOW AVERAGE aptitude-achievement consistency?

e e———— o = =

Actusl _ Predicted by

Actual _ predicted by

e
lcc (Fcc)

Trerae
BRS irec)

( YES, CONSISTENT )

‘The small box on the lef in this section addresses the first component of the criterion through consideration of the degree to which the mesning of
it based on their 2. are they 3 weskness relative to most people?). The small box
onthe right addresses the second component through evaliation of the extent to which the cognitive weaknass, either collectively (e &., via the
1€) or individually, is empirically relsted to the academic weskness, s sugigested by mainly correlational research. Relstionships that sre LOW

suggest that the cognitive weskness may not be a contributory factor in the scademic weskness. However, in all cases, clinics! judgment should be
exercised. The larger box directly sbove yields a decision with respect to the consistency criterion based on consideration of both the magnitude of
the reported and selected cognitive and academic weaknesses and the strength of the relationship between them
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X-BASS v2.3 New Features: Modifiable ICC for Academic Specific Analysis

@ rovancen
Auditory Processing (Ga) Comp 02 Ao |
Ga s 3. Inhibiting Cognitive Compaosite {ICC})
Represents an Sg8Tegate of an CICUAI's overal 1CC will be used
WISC.V Processing Spoed Index (Gs) Test Comp 63 - ’ forPSW st
w G esir s,
 Scone diference vl be considered rarefinfrequent when it occurs 5% of the time (very strict vahue, best for multisle comparisans o tests vith low relisbiliy) a v of Diffe rccfncc to Cognitive W
& e rae withe.
- S e o sl ko s g | ] i i e s war e L s et
(€ Stoee dfference vill be considered rareinreauent when R occurs 15% of the time (very beral vaue i fase pasitive ate-—pet are made, 3 st alue may be appropriate.
Areas of strength belaw Aot wiskness || Composhes o Ut e desiTalsd 5 wesknesesmay e s 0 repr e sademic gl
are lkety consissent with briowmaybe wsedas | im PSW-A analyses (bort el Oy e e
e m ACHIEVEMENT/SLD DOMAINS SCORE el ||
generalabilty. DO/Cmonel, i Ehe P of TG0 whIKDELIE O 1 PV AALES
WIAT-Il Basic Reading Skills (BRS) Test Comp 94 ADVANCED PSW ANALYSIS
e s Selocting Specific Cognitive Weaknesses for the ICC
CAUTIGN: This feature Is Intended for advanced users anly. it allows for selection of
I1CC rather than having it be comprised
WIAT-Il Reading Comprehension (RC:Grw-R:RC) Subiest 76 cated weaknesses [default) Th - indivi
has a weakness in an area (e, ot have 2
w e sic math computation) but daes have at least buo or mare other weaknesses.
63 and Gumm).
indivi down
WIAT R 80 vel of the PSW Anehaer. Uit vou are certain of how b use hls fesbure properhy ft1s
w of the baxes
i e anahyzer. To use an 1€, check the
box ections.
WIAT.Il Written Expression (WE) Test Comp 92 Ge O

WE s
Gf O

The ICC can now be selectively modified to / A ——
provide better relevance to the academic areas / Com 1 st n oot

to which it is being compared. This section
allows users to select the abilities that are most
related to specific academic skills and set aside G O
those that are not to provide a more accurate G5 L1 s st i (ot oot
analysis of their relationship within PSW.

Gv O

Academi i VALUE = m]

X-BASS v2.3 New Features: Modifiable ICC for Academlc Specific Analysis

e | @) Aca0E

Auditory Processing (Ga) Comp 92

6o s 3. nibiing Cogrtive Campasite (0
Résvesents an ageregateof an i CC will e used
WISC.V Processing Speed Index (Gs) Test Comp. 63 e e or FSW amatysl
w Gs. El' . 2
€ Score Aferencewill e coneidered raefinfruent when It occrs 5% of the ime very c vaue, bes o muliple comparisons o tsts with lou relisbity) 4. airequencyof ifcence - FCC/ACC o Copihe Weaknes
SclectBase rau eve for desermining H the sice of o ifference cecurs eequemy The
a = "
@ Scoe dfference illbe considared raenfrequent when It occurs 10% of the time (default value bet forstandard anbyses with composites and rebable tets) | SRR P PR T 8 R SRR O B PR T
(0 Score ference ill e consdased rainfsquent when I accurs 15% o the i (vry oeral v, increases fls postve rae-t recommanded) are made,asrctervahae may be spproprate
Aress o srength below Armctmesinss | Comgoesn
are kel consistent with bty heicdss | i FEW-A aniyes foomtam righ ovl I th DD/C model O iy e s westness ot e
the individual's overall ACHIEVEMENT/SLD DOMAINS SCORE inthe cogritive b selected it o
generatabily. 00/C modet. e e e o o haree
WIAT-I Basic Reading SKills (BRS) Test Comp 94 ADVANCED PSW ANALYSIS
BRS s Selecting Specific Cognitive Weaknesses for the ICC
WAT i Reading Comprehension (RC:Grw RAC) Subtest 76

has » weskness in an ares (.. Ga) that does not have a relationship to sn scademic

area (e.2. basic math computation) but does have ot least two or more other weaknesses

Inthis case, Glrand Gsm may be related to s e e e
Reading Comprehension, which means that Gs " R
is attenuating the ICC despite not being related S T

to problems in reading comprehension. < e 0

O

] Wi VCOG Long-Term Retrieval (Glr) Test Comp - 77

@ short-Term Memory - X8A Gsm Comp - 78

MPS

By not checking Gs, the ICC is recalculated using e
only Glr and Gsm as weaknesses resulting in a G O
new value (SS=74) that represents the effect of G D e e e e e

memory without the influence of speed.
Acsdemic-specific IOCVALUE = 74 ] Creck here o use this value

17



12/2/2019

X-BASS v2.3 New Features: Modifiable ICC for Academic Specific Analysis

o sy el | @ Acanced
Auditory Processing (Ga) Comp 92
Ga s 1. Inhibiting Cognitive C: ite (1CC)
3, Inbiing Cognitive Composke (CC)
epresents an sggregate of an indivduers Cuered 74 A i
weainesses and s used to evaluate consistency and
WHOCY Procossien Aecod Iador Ge) Test Coms 63 w G he relationship btween cogrvtive and scademic )
weaknesses. ognitive weak
the ICC s nat caiculsted.
o be when the bime (wery strict value, ple of Difference - C to Cognitive Weakness

{®! Score difference vl be condere rareinresuent when & sccars 10% of the me (defout value, best for standard ansiyses

W reiste tests)

e o a difference occurs rarely or Infrequently. The

1 Scare difference wil be considered rarefinfrequent when i ccrrs 15% of the time (very ibersl value, increases false pasitve. rate-nat recommended)

[ —— F—
HEEEEED ACHIEVEMENT/SLD DOMAINS SCORE jommbemeds
general adiliy. DO/C mogel.

WIATH Basic Reading Skills (BRS) Test Comp o4
8BRS

By chec
speci f

place of the original ICC (SS=63) that was

calculated

In this way, PSW analysis can be

this
CCo val

bex,
U €.

king
ic |

using all weaknesses.

Flibersi value may be selected, If multipie compsrisans

Joarerns of strengtns and wesknesses on the PSW Anaiyzer tab.

ADVANCED PSW ANALYSIS
Jecting Specific Cognitive Weaknesses for the ICC

weaknesses [defauit) This may be kelpful in cases where an individual
4D inmared . L) )t coes not Hove 2 Systionship an S O]
Irea (e g, basic math computation) bit does have at least two or mere other weaknesses
that are (e.g. Gs and Gum). i need not

ey o aread beseecied ity From the e dove mer of o Pk ght
‘awal of the PSW Analyzer. Unless vou are certain of how to use this feature properly, it is
recommended that you do not check any of the boxes and use the default values and

menU options i Analyzer. To use an acade #fic 1CC, check the
box below next 10 the new value produced by your selections.

e e acd.e mioc

n

WE

__ conducted in a more precise manner that
.. examines the relationship of the ICC to

~ both the FCC and academic weakness
... without the influence of unrelated abilities.

Ge O

Wi IV COG Long-Term Retrieval (GIr) Test Como - 77

short-Term Memory - XBA Gsm Coma - 78

s) Test Comp - 63

Academic-specific ICCVALUE = 78 [] Creck here to use this value

X-BASS v2.3 New Features: Buttons to Auto-Zoom (enlarge and reset) Display

These buttons
will zoom all
tabs in X-
BASS making
it easier to
read. The
reset button
will return all
tabs to 100%,
which is the
default and
standard view.

Cross-Battery Assessment Software System (X-BASS® v2.3)
o

Essentials

of Cross-Battery

oo L
X-BASS Online

Cross-Battery Assessment
SUBSCRIPT| rom e
»XBA

Intervention

Library

Access cARD

interventions, rescurces, and supports

Conceptualization by D.P. Flanagan, .0. Ortiz, V.C. Alfonso; Programming by 5.0. Ortiz and A.M. Dynda

Release: 2.3

Copyright © 2019 Samuel O. Ortiz, Dawn P. Flanagan & Vincent C. Alfonso. All Rights Reserved

Essentials of Cross-Battery Assessment, 3rd Edition remains
the reference document necessary for understanding Cross-
Battery Assessment (XBA) and the principles upon which
the X-BASS is based.

COMING SOON! X-BASS Online is still in development
but its release date has been delayed. We will make
future announcements regarding availability once we
have firm information.

NEW: We are anticipating release of an
independent Intervention Library program in
early Fall. Although it can be informed via
use of X-BASS, it will work as a stand alone
product that provides help in finding

nts with learning dficulties.

empirically validated interventions for
students with learning difficulties. Look for it
on sale soon!

Click here to find out more
about new features in X-BASS.

NOTE: THIS SOFTWARE IS BEST VIEWED AT A MINIMUM 100% MAGNIFICATION AND WIDE SCREEN RESOLUTIONS.

New Users:

If you are new to XBA or X-BASS, click the "Start Here" button and
follow the prompts for step-by-step guidance. This option is strongly
recommended for first time and inexperienced users of X-BASS. New
users should also read and review the User Guide for basic info.

Experienced Users:
Experienced users can just set the User Mode and navigate directly to
one of the main tabs from here.

User Mode

© Beginrer

O Intermediate

@ Advanced

PSW-Quick Analysis:

If you have a set of scores for which you would like to condluct  quick PSW
analysis for SLD eviauation, click here for guidance on using the PSW-QA.

| PSW-QA |

Cross-Battery

LOWER MAGNIFICATION SETTINGS MAY RESULT IN FORMAT CHANGES AND TEXT THAT IS HIDDEN OR UNREADABLE.

e

For best results, adjust your window to the same width as the line above.

NOTE: X-BASS does NOT use or calculate subtest raw scores and is NOT a test scoring program. Users of this software are responsible for following all test publishers' administration and scoring guidelines.
Al scores entered into X-BASS must be derived from use of each test's respective norms and via the specific procedures provided by the respective test publishers. All instructions regarding operation of X-

BASS must be reviewed carefully prior to use.
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X-BASS v2.2 and v2.3: C-LIM Updates

Aelesse: 2.3

%e Culture-Language Interpretive Matrix - e%

i Analyzer & Data Entry ===

| TR [ rovsete v et bty st e e e s e
e

Date

Click here to select the core test/battery from the
drop down menu list and X-BASS will
automatically populate the C-LIM cells with its
subtests according to their classifications.

[

Cell hvarags = Coll Awerage =

el Average =

el Average =

- D |
s
N e
e
,

s/29/2017

X-BASS v2.2 and v2.3: C-LIM Updates

| Culture-Language Interpretive Matrix - =
— ) guage noerp ——
e i ~Tabwe | Analyzer & Data Entry ===

ow
[ LT Lowc/ ot e |

The C-LIM contains classifications for cognitive, speech-language,
neuropsychological, and a few achievement tests that have primary
cognitive CHC classifications (e.g., KTEA-3 Associational Fluency). Most
achievement tests are not included because they require a different
body of research on which to determine EL performance. An Education-
Language Interpretive Matrix (E-LIM) is in the works which will provide

guidance on EL performance for academic subtests.

Cell Average = Cell Awerage =

[T

Cell Mverage = Ceoll dwerage =

s/29/2017

Cell Average =

Cell Average =

Cell Mverage =

12/2/2019

19



12/2/2019

X-BASS v2.2 and v2.3: C-LIM Updates

Lo | Culture-Language Interpretive Matrix -
—®) Siage nee L=t

e | Analyzer & Data Entry =
R R W Tl o
) R [ o vy ecting et e et pres e | BN o |

( oeervecsive s YR Culture-Language Interpretive Matrix - Analyzer and Data Entry | cumummicom TSI
Age:

3 years 8 manth(s)

Date: sf2a2017

+ Interpretation of pattern of subtest scores = e

‘While visual inspection of the Tiered Graph and Main
Culture-langauge Graph facilitates evaluation regarding an |

Continue with interpretation of Tiered Graph?

[TTTTTTTI

Waould you like to continue your analysis by examining the
overall pattern of scores within the Tiered Graph?

Additional guidance is —= . |

available to assist in Yes No

|nterpret|ng C_LIM results matrix, SImply use the agjacent biue pbutton.
within the matrix.

[TTTTTTTI

el Average = Cel Average -

el Average =
CELLB: High/Moal

HH

IHI\HIIJ;

ol Average = Coll Avsrage = ol Average =

X-BASS v2.2 and v2.3: C-LIM Updates

Additional assistance is also
available to assist in
evaluating score variability
that may mask true
weaknesses within the cells
in the matrix or between tiers
in the Tiered Graph.
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